
English - KS3 ASSESSMENT DESCRIPTORS  
Discovering 

‘Learning’ 

Growing Emerging Developing Secure Mastered 

SP
EL
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V
O
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A
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U

LA
R

Y
 

Basic Vocabulary, often 

misspelled 

Basic vocabulary, mostly 

accurate spelling. 

Range of correctly spelled 
vocabulary, regular patterns 
(including suffixes, prefixes, 
contractions) are correct. 

Varied vocabulary, irregular patterns 
are correct. 

Wide selective vocabulary with 
occasional spelling errors. 

Extensive and accurately used 
vocabulary, with rare spelling 
errors that do not detract from 
overall meaning. 

P
U

N
C

TU
A

TI
O

N
 

Basic punctuation with some 

control, e.g. Full stops – some 

exclamation marks and/or 

question marks. 

Growing in control through 

use of commas, and 

apostrophes. [INCLUDING 

PREVIOUS] 

Punctuation is starting to be 
used for effect, e.g. the use of 
speech marks and ellipsis. 
[INCLUDING PREVIOUS]  

Punctuation used accurately 
throughout for clarity of meaning, 
e.g. the use of brackets and hyphens 
to include extra information. 
[INCLUDING PREVIOUS] 

Punctuation accurately supports 
meaning with only occasional 
errors. Occasional use of 
punctuation for stylistic effect, 
e.g. colon, semi-colon. 
[INCLUDING PREVIOUS] 

A broader range of punctuation is 
used accurately and deliberately 
to create specific effects in 
meaning, e.g. parenthetical dashes 
to isolate and/or emphasise an 
interjection; creating pace with 
punctuation. [INCLUDING 
PREVIOUS] 

TE
X

T 
ST

R
U

C
T

U
R

E 

Basic, repetitive sentence 

structure. Sentence openers 

often repetitive. Little or no 

paragraphing is used  

Mostly simple sentence 

structures, with some 

compound sentences. 

Sentence openers starting to 

vary. Little paragraphing used. 

Simple and compound 
sentences used regularly 
throughout with varied 
sentence openings. 
Paragraphs used frequently 
but are not linked.  

Simple and compound sentences 
used accurately throughout. 
Complex sentences used with some 
understanding of coordination. 
Sentence openings vary, e.g. 
Fronted adverbials. Paragraphs are 
starting to be linked. 

Simple and compound 
sentences used accurately 
throughout. Complex sentences 
used accurately for 
coordination. Sentence openings 
are varied for effect. Paragraphs 
are linked consistently. 

Simple and compound sentences 
used accurately throughout. 
Complex sentences used 
accurately for coordination and 
embedding information. Sentence 
openings are varied  and selected 
for effect. Paragraphs are linked 
consistently to add to meaning 

IM
A

G
ER

Y
 Little or no rhetorical devices 

used. Mostly factual writing. 

Few rhetorical devices, 

occasional use of similes 

and/or metaphors. Writing 

mostly uses adjectives to 

create imagery. 

Limited variation in rhetorical 
devices (e.g. similes, 
metaphors, personification, 
onomatopoeia) used regularly. 

Variation in rhetorical devices, 
showing a broader range used for 
effect.  

Varied and wider range of 
rhetorical devices used 
deliberately to create specific 
tone and imagery. 

Varied and sophisticated use of a 
wide range of rhetorical devices. 
Subtly embedded to create 
specific and engaging tone and 
imagery.  

TE
X
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A

U
D
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R
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O

SE
 

Limited awareness of text type 

features, some used correctly, 

e.g. greeting in writing letters 

Growing awareness of a range 

of text types, with more 

accuracy using technical 

features. Starting to show 

some awareness of text 

purpose. 

Text type/form is generally 
accurate. Basic text purposes 
(e.g. describe/inform/explain) 
used accurately. Can choose 
formality of writing. 

Text type/form is accurate. Text 
purposes are used accurately and 
appropriately for audience (e.g. 
advise/persuade/describe). An 
awareness of who they are writing 
to/for. 
  

Technical features of text 
type/form are consistently 
accurate. Wide range of text 
purposes used with rhetorical 
devices matching purpose (e.g. 
AFORREST). Writing matches 
audience. 

Technical features of text 
type/form always accurate. 
Sophisticated range of text 
purposes used, with subtle use of 
rhetorical devices matching 
purpose. Writing style deliberately 
targets audience. 

D
ED

U
C

E/
IN

FE
R

/ 

IN
TE

R
P

R
ET

 

Can recall specific information  

from text and know where to 

find it. 

Can identify the most obvious 

points (although there may be 

some misunderstanding). Can 

include some quotations from 

the text.  

Can make comments starting 

to infer meaning, drawing on 

some evidence (quotations) 

from the text.   

Makes comments that are securely 

based in textual evidence 

(quotations). Can identify layers of 

meaning. Refers to a range of 

evidence (quotations) from across 

the text.  

Comments develop inference 

and interpretation. Can make 

connections between insights 

and is starting to weigh up 

evidence (quotations) in order 

to support inference.  

Clear comments about texts’ 

language and structure 

contributing to meaning. Can 

identify, analyse and evaluate 

layers of meaning. Can evaluate 

which is the most likely meaning. 

Evidence comes from across the 

text and is used to support 

inferences fully.  



 

EX
P

LA
N

A
N

TI
O

N
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A
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SI
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LA
N

G
U

A
G

E 

Can name basic language 
devices and define them.  

Can identify and label words 
and language devices that 

create meaning.  

Can explain how the use of 

vocabulary and some basic 

rhetorical devices create 

meaning.  Can start to link 

language to the effect on 

reader – explanation.  

Can start to analyse how language 

and rhetorical devices are being 

used to create meaning and effects 

for the reader.  

Consistent analysis of language; 

can accurately describe (using 

subject specific terminology) 

how  language/rhetorical 

devices create meanings and 

effects for the reader. 

Can construct a cohesive 

evaluation of language and 

structure and how both contribute 

to the overall effect/meaning for 

the reader.  

ST
R

U
C

T
U

R
E 

Can name basic structural 
devices and define them. 

Can identify and label 
structural devices that create 

meaning. 

Can explain the use of 

structural devices that create 

meaning. Can start to link the 

structure to the effect on the 

reader. 

Can start to analyse how structural 

devices and form are being used to 

create meaning and effects for the 

reader. 

Consistent analysis of structural 

devices; can accurately describe 

(using subject specific 

terminology) how structural 

devices create meanings and 

effects for the reader. 

C
O

N
TE

X
T

 No mention of context at all.  Little mention of context. 
Basic level of understanding 

and no linking to text.  

Limited understanding of 

context and some link to text. 

Can start to link basic contextual 

facts to the text, however, context is 

not always embedded and may be 

‘bolt on’ or stand alone.  

Context often helps support 

analysis. Context is starting to 

be integrated into paragraphs.  

Complicated and subtle parts of 

context are fully integrated into 

writing. Context supports analysis 

and overall understanding of the 

text and writer’s intent.  

SP
EA

K
IN

G
 

Is audible, uses basic vocabulary 

to express ideas. Straightforward 

ideas.  

Is audible, uses spoken 

standard English and basic 

vocabulary to express 

straightforward ideas 

Audible, standard English, 

expresses challenging ideas 

and vocabulary matches. 

Structures 

speech/presentation to meet 

audience needs.  

Audible, standard English, expresses 

challenging ideas and wide 

vocabulary matches. Structures 

speech/presentation to engage 

audience.  

Audible, standard English, 

expresses challenging ideas and 

wide selective vocabulary 

matches. Structures 

speech/presentation to engage 

audience utilising language 

devices for impact.  

Audible, standard English, 

expresses sophisticated ideas with 

extensive and accurate 

vocabulary. Structures 

speech/presentation to engage 

audience, language devices are 

selected carefully and for impact. 

Purpose of speech is fully met.  

LI
ST

EN
IN

G
 

Listens quietly without 

interruption.  

Listens quietly without 

interruption. Can formulate a 

closed question to illicit 

response. Can answer 

questions without depth.  

Listens quietly without 

interruption. Can formulate 

questions to respond to 

subject matter spoken about. 

Can respond to questions with 

some expansion.  

Listens quietly without interruption. 

Can formulate WWW and YSCs for 

other speeches. Can formulate 

questions that start to challenge 

speaker. Can respond to questions 

with expansion.  

Listens quietly without 

interruption. Can formulate 

WWW and YSCs for other 

speeches. Can challenge speaker 

with pertinent questions. Can 

respond to questions with 

expansion.   

Listens quietly without 

interruption. Can formulate WWW 

and YSCs for other speeches. Can 

challenge speaker with pertinent 

questions. Can respond to 

questions, elaborating with 

further ideas and appropriate 

information.  


